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Introduction
Dear Churchville-Chili Central School District Family:
With literacy as the foundation for all learning, the
Churchville-Chili Central School District strives to ensure
that every student is provided consistent opportunities as
we lay a strong foundation for literacy development and
patterns in student learning. As a result, we have adopted
Reading Recovery as part of our programming that seeks to
increasingly meet the needs of those students who may
need additional support as they develop the skills and
strategies associated with reading and writing according to
the New York State Common Core Learning Standards for
English Language Arts and Literacy. Additional
information can be obtained at www.rrcna.com. The
following descriptive information is provided by Reading
Recovery Council of North America.
What is Reading Recovery
Reading Recovery is a highly effective short-term
intervention of one-on-one tutoring for low-achieving first
graders. The intervention is most effective when it is
available to all students who need it and is used as a
supplement to good classroom teaching. Individual
students receive a half-hour lesson five days per week for
12 to 20 weeks with a specially trained Reading Recovery
teacher. As soon as students can read within the average
range of their class and demonstrate that they can continue
to achieve, their lessons are discontinued, and new students
begin individual instruction.
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How was Reading Recovery Developed?
Reading Recovery was developed by New Zealand
educator and researcher Dr. Marie M. Clay. Dr. Clay
conducted observational research in the mid-1960s that
enabled her to design ways to detect children’s early reading
difficulties. In the mid-1970s, she developed Reading
Recovery procedures with teachers and tested the program
in New Zealand, a country with a literacy rate of 99%. Due
to its tremendous success in New Zealand, Reading
Recovery has spread to Australia, the United States, Canada
and Great Britain. More than one million first graders have
been served in the United States since Reading Recovery
was introduced here in 1984.
How are Reading Recovery Teacher Trained?


Reading Recovery teacher candidates must be certified
teachers selected for training by their school system. In
the United States, teacher leaders provide Reading
Recovery teachers with a full academic year of training
during a three-hour class one day a week . During the
training year each teacher receives graduate credit while
working with four children on a daily basis and
attending a weekly class. In addition, each teacher-intraining is observed at least four times by the teacher
leader.



Training integrates theory and practice. A one-way
mirror enables trainees to observe, discuss, and reflect
on Reading Recovery lessons with the teacher leader.



Reading Recovery teachers develop effective
observational skills and a repertoire of teaching
approaches that can be tailored to meet the needs of
individual students.

Mr. Todd Yunker, Principal
Fairbanks Road Elementary School
175 Fairbanks Road
Churchville, NY 14428
585.293.4543 x2170
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Keeping Training Up-to-date


For ongoing training, Reading Recovery teachers attend at
least six continuing contact sessions each year conducted
by teacher leaders. At least four of these sessions include
observing a lesson through a one-way mirror.



Teacher leaders annually participate in professional
development conducted by the university trainers and visit
colleagues to learn from their peers. One of the sessions
includes the annual Teacher Leader Institute.



University trainers attend at least two professional
development sessions annually.



The Reading Recovery Council of North America (RRCNA) is
the membership organization that links Reading Recovery
professionals around the world. RRCNA provides
research findings, newsletters, publications, and
conferences for its members.

Cut-Up Sentence
I read the story and my teacher writes it on a long strip of
paper. My teacher cuts up my story so I can put it back
together. I have to think hard to get it all back together,
then I have to check myself to see if I got it right. Most
of the time I do!
New Book Introduced
I like this part of the lesson the best! My teacher picks
out a new story just for me and tells me what the story is
all about. We look at the pictures and think about what
the people and animals say in this book. My teacher also
helps me think about some new, important words in my
story. Isn’t it fun to hear about the story and look at the
beautiful pictures before you read it? I think it helps me
read the story too!



Ongoing professional development, coupled with strict
adherence to the RRCNA standards and guidelines,
assures the quality of Reading Recovery.

New Book Attempted
Now it’s my turn to work hard again but I like this story
and I know my lesson is almost over. When I come to a
hard part my teach will ask me questions to help me think
or might show me what I should try to think about or do.
My teacher is trying to teach me to do all the things that
good readers do. If I have to work real hard on this story
we will probably read it again together so I can just think
about the story, but I’m not sure there is enough time.



Regular data collection on student performance provides
the basis for continuous quality improvement.

Didn’t I do lots of work in my lesson today? I hope you
learned something, too. Bye!

Quality Assurance
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Anatomy of a Lesson
Welcome to My Reading Recovery Lesson
By Mary D. Fried, Teacher Leader
Columbus, Ohio, Public Schools
Rereading Familiar Books
In every lesson every day I get to read lots of little books.
I get to pick some of my favorite stories that I have read
before. This is easy for me, I try to read my book like a
story and make it sound like people are talking. My
teacher says, “That’s good reading; that’s how good
teachers read.”
Taking a Running Record
Now I have to read a book all by myself! My teacher will
check on me and won’t help me unless I have a hard
problem. If I just can’t figure out a word or I get mixed
up my teacher will tell me the word or say, “Try that
again.” I read this book yesterday. My teacher helped me
work hard to figure out the tricky parts. Now I think I
can read it pretty good all by myself!
Working with Letter and/or Words using Magnetic
Letters
Sometimes I need to do work on learning about letters or
important “chunks” of words. My teacher knows all
about the things I need to learn. I like to move the
magnetic letters around on the chalkboard; they help me
understand what I am learning.
Writing a Story
Every day I get to think up my own story to write in my
writing book. I can write lots of the little words all by
myself. My teacher likes my stories and helps me work to
figure out how to write some of the words. We use boxes
and I say the word I want to write slowly so I can hear
the sounds and then I write the letters in the boxes all by
myself. I like to read my story when I’m done.
16

Reading Recovery Review:
Understandings,
Outcomes and Implications
By: Billie J. Askew, Irene C. Fountas, Carol A. Lyons,
Gay Su Pinnell, Maribeth C. Schmitt
Documented by 20 years of research and evaluation,
Reading Recovery:


Provides a one-to-one tutoring program for first graders
who are having extreme difficulty learning to read and
write.



Provides an intensive, year-long teacher education
program that involves analysis of behavior and teaching
for expert decision making.



Provides ongoing professional development for teachers.



Provides intervention at a critical time—before the cycle
of failure begins.



Provides a safety net for low achieving children as a
supplement to a good classroom program.



Provides short-term intervention—12 to 20 weeks.



Provides 30 minutes daily of extra instruction.



Provides reading, writing, and attention to letters, sounds,
and words.



Provides children the chance to become independent
readers and writers.



Provides an opportunity for accelerated progress.



Provides lessons in either English or Spanish, depending
on the language of instruction in the classroom.
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Reading Recovery demonstrates that the world can be
different.
Typically, students struggling with literacy concepts are
expected to make slow progress year after year,
maintaining low achieving status throughout the grades.
Reading Recovery demonstrated that with a different use
of resources, the path of progress can be altered for most
of these children.
“When investing in Reading Recovery, the system has
taken out an insurance policy to protect against future
failure. If serving those students that are struggling to
learn literacy concepts, the program can provide
increased assurance that grades 2 and above will have
few, if any, nonreaders. The amount of investment
depends on how much protection the system needs and/
or wants.”




“Evidence firmly supports the conclusion that
Reading Recovery does bring the learning of many
children up to that of their average-achieving peers.
Thus, in answer to the question “Does Reading
Recovery Work?” We must respond in the
affirmative.” (Shanahan & Barr)
“No other remedial program has ever come close to
achieving the results demonstrated by Reading
Recovery.” (Cunningham & Allington)
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How to Help Children at Home
Prompts to Help Children in Reading:


I like the way you worked that out.



Try it.



Go back and read that again. Think of what would
make sense (or sound right).



I like the way you noticed that and fixed it yourself.



Go back, read that again, and start the word.
(Demonstrate.)



You’re nearly right.



Do you know something about that word?



Do you know a word like that?



What do you know that can help?



Look at the beginning of the word. Now, say more
of the word.
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Ten Principles in Literacy Program
PRINCIPLE 1

Phonological Awareness: Teach students to hear the
sounds in words.

Developing the ability to hear the sounds in words is explicitly
recognized in Reading Recovery. When children are evaluated
for selection for Reading Recovery, a measure of ability to
hear and record sounds in words is used. Performance on this
measure of phonological awareness provides data that
teachers use daily as they work individually with young
children. Children selected for Reading Recovery are the
lowest achievers in their first grade classes. Most, although
not all, need instruction to develop phonological awareness.
PRINCIPLE 2

Visual Perception of Letters: Teach students to perceive
and identify letters of the alphabet.

Students are assessed for letter recognition as part of the
battery of tests used for selection. Most children who enter
Reading Recovery need to learn more about letters, have very
limited knowledge, and need to learn how to look at print.
Because Reading Recovery teachers work one-to-one every
day and keep daily records, it is possible to identify with
precision what the child knows or is confused about.
Teachers begin with the known set of letters and work for
expansion. For children with very low letter knowledge,
teachers use movement and, if necessary, verbal and visual
approaches to help the child remember the letter. Children
write letters, construct their own alphabet book recording
their knowledge to date, and work extensively with magnetic
letters.
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Program evaluation reports indicate that with very few
exceptions, children who participate in the program can
identify the 54 characters (upper and lower case letters of
the alphabet, plus the print version of a and g) by the end
of the 12- to 20-week program.
PRINCIPLE 3

PRINCIPLE 10

Individual Tutoring: Provide one-to-one assistance for the
students who are having the most difficulty.

Reading Recovery is defined as one-to-one tutoring. It is not a
classroom program; it is not a small group program. Quite simply,
if the instruction is not one-to-one, it is not Reading Recovery.

Word Recognition: Teach students to recognize
words.

First-grade children who are having extreme difficulty in
learning to read and write generally know very few if any
words. These children are just learning to look at print
and to identify a few letters and sounds. It is helpful to
build a small but expanding repertoire of words that the
child knows in detail and can recognize quickly. With that
goal in mind, early in the program, the teacher works to
extend knowledge of words by having children make
words using magnetic letters, trace words, and write
words. Word cards may also be used. The words that the
teacher selects to teach to children are:





words with high utility,
words which occur most often in the language,
words needed often in writing, and
words the child almost knows and that a little more
practice will bring to overlearning.

8
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PRINCIPLE 8

PRINCIPLE 4

Balanced, Structured Approach: Provide a balanced

Phonics/Decoding Skills: Teach students to use simple

approach so that literacy develops along a broad
front and students can apply skills in reading and
writing.

Reading Recovery consists of an interrelated set of
learning experiences. Teachers intentionally work to be
sure that students make connections across components
of the lesson framework. A key concept in Reading
Recovery is that "every new thing learned should be
revisited in several other activities." A lesson consists of a
variety of activities including reading and comprehending
both familiar and new texts, writing a message of
importance to the child, phonemic awareness, lettersound correspondence, basic sight words, fluency, and
teaching for strategic processing. It is this balance of
activities, providing the opportunity to use skills in many
ways, that allows for acceleration.
PRINCIPLE 9

Early Intervention: Intervene early to undercut
reading failure.

Reading Recovery is a short-term (12 to 20 weeks) safety
net intervention. Children are entered into Reading
Recovery at a critical time in their school careers (age six
or during first grade). Reading Recovery helps children
make accelerated progress and catch up with their first
grade peers. The program also helps students continue to
progress with good, ongoing classroom teaching. It is a
supplementary opportunity and is not intended to replace
classroom instruction.
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and complex letter-sound relationships to solve words in
reading and writing.
In Reading Recovery lessons, children learn letter-sound
relationships in several different ways, and they are taught to
apply that knowledge in reading and writing. Word-solving
skills are assessed on a word reading test, a test of hearing and
recording sounds in words, and a test of text reading. Analysis
of students' errors while they read texts reveals their current
skills, and the teacher works from there. Through explicit
instruction based on the individual's needs, students are
taught to analyze words while reading text. Strategies include
left-to-right letter or letter cluster sound analysis as well as
noticing word parts. Several different components of the
lesson foster the use of sounds and letter correspondence. All
instruction is directed toward helping children learn how
words work and the automatic, rapid recognition of words
while reading for meaning.
If the child has low letter knowledge, the teacher will work
intensively with letters; but when the child knows about 20
letters, the teacher will also begin to do some work with
words in isolation. This procedure is called making and
breaking. Using magnetic letters, the teacher works with the
child each day, moving from making words that the child
knows to using predictable (regular) letter-sound, to simple
analogies, and to less predictable letter-sound sequences. The
process is systematic in that the teacher has a precise record
of the sound-letter sequences that the child already knows
and can use; the expansion of knowledge moves from that
place to more complex associations. The emphasis is on
flexibility and on helping children learn principles to apply in
solving many words.

9

PRINCIPLE 5

PRINCIPLE 7

Phonics/Structural Analysis: Teach students to use

meaning from print.

structural analysis of words and learn spelling
patterns.

In Reading Recovery, word analysis is integral to the
reading and writing of continuous texts, and there is also
explicit instruction in structural analysis of words. Words
are considered in isolation to illustrate principles that help
children gain control of the principles that underlie
English spelling. There is a strong link to reading and
writing, with the goal of helping children quickly use
knowledge of word structure to take words apart and to
spell words.
PRINCIPLE 6

Fluency/Automaticity: Develop speed and fluency
in reading and writing.

Comprehension: Teach students to construct
Reading Recovery students are taught that what they read
must make sense. Instruction helps students develop a
variety of strategies directed toward helping children
search for meaning as they read. In fact, the Reading
Recovery teacher assures that children never lose
meaning by careful text selection, careful introduction,
and conversation about the story. These strategies (called
a self-extending system) include helping children
 monitor their own reading and writing;
 search for cues in word sequences, in meaning, and
in letter sequences;
 discover new things for themselves;
 repeat as if to confirm the reading or writing so far;
 self-correct, taking the initiative for making cues
match or getting words right; and
 solve new words by using all the above strategies.

In Reading Recovery, there is a strong emphasis on
teaching for fluency and phrasing in oral reading. In the
30-minute Reading Recovery lesson, the majority of time
is devoted to students' reading of continuous text. While
it is important for children to read and use problemsolving skills on a new, challenging text every day,
Reading Recovery teachers also make extensive use of
rereading texts. Teachers select texts carefully to
encourage fluency.
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